Social factors are believed to play a crucial role in language learning and have a major impact on second/foreign language proficiency (Ellis, 2003). The study was conducted to investigate Taiwanese children's English learning motivation/attitude and the impacts of social factors of age, gender and social class on their English learning. Participants were 520 students from 6 elementary schools near Tainan City, divided into two groups as Urban Group (N = 271) and Rural Group (N = 249) based on their schools' location. All were arranged to fill out a questionnaire dealing with their background and English learning motivation/attitude (Gardner, 1985) . All available data were processed by SPSS 17.0 for descriptive, correlation, ANOVA, and predictive analyses. It was expected that the findings could provide more understanding about how social factors affect children's second/foreign language learning, and to unlock the potential of the rural students when it comes to the tenth year of the official implementation of English teaching in Taiwanese elementary schools.
Introduction
As in a global village, English has become the "Lingua Franca" and been widely used as a tool for communication in many fields. To promote the English skills of its workforce and economic outlook, many countries have
Gender
The role of gender in language learning has been discussed very often. Many research findings have revealed that female students perform better than male students in foreign language learning. Ellis (2003) claimed that gender is one of the social factors that affect L2 learning. Much earlier, Gardner and Lambert (1972) reported that female learners of L2 French in Canada were more motivated and hold more positive attitudes than male learners. Other findings showed that gender played a role in influencing the kinds of strategy used, preferred learning styles (Hou, 2009; Good & Brophy, 1986) , and made a significant difference in language learning (Hou et al., 2010) . In general, it was found that female students used compensation and affective strategies significantly more often than male students, for example, Burstall (1975) found that the girls scored significantly higher than the boys on all tests measuring achievement in French throughout the period of the study. The same findings can be found in Boyle's (1987) study of 490 Chinese university students in Hong Kong. The female students achieved higher overall means on ten English proficiency tests. More recently, it was pointed out that genders did differ in multiple intelligences, learning behavior and English performance (Hou, 2014 ).
Age
Second/foreign language learners begin to acquire the target language at later age than they do their first language. Hence, age is the first explanation of language learners' success. It is believed that "older is faster, but younger is better" (Larsen-Freeman & Long, 1991: p. 155 ). Younger learners are at an advantage in achieving accent-free and native like performance (Oyama, 1976; Scovel, 1981; Seliger, 1978) . Whereas older learners, they are at an advantage in rate of acquisition, and they "proceed through early stages of syntactic and morphological development faster than children" (Krashen et al., 1979) . In addition, older learners' greater cognitive maturity helps "transfer" their first language to the second language. Ellis (2003) made five general conclusions of age issue, including: 1) Adult learners have an initial advantage where rate of learning is concerned, particularly in grammar; 2) Only child learners are capable of acquiring a native accent in informal learning context; 3) Children may be more likely to acquire a native grammatical competence; 4) Irrespective of whether native-speaker proficiency is achieved, children are most likely to reach higher levels of attainment in both pronunciation and grammar than adults; 5) The process of acquiring an L2 grammar is not substantially affected by age, but that of acquiring pronunciation may be (pp. 491-492).
Social Class
An individual's social class can be distinguished into four groups: lower class, working class, lower middle class, and upper middle class, "by means of a composite measure that takes account of income, level of education and occupation" (Ellis, 2003: p. 204 ). Burstall (1975) found that there was a strong correlation between socio-economic status and achievement for primary and secondary school learners of French as a second language. It was recognized that more children from middle-class homes with better socio-economic status often outperformed those from lower-and working-class homes. In addition, class-related differences also existed in the learners' attitudes toward second/foreign language learning. Many studies also found that children from lower socialeconomic groups were less successful in education than those from higher groups (Olshtain, Shohoamy, Kemp & Chatow, 1990; Skehan, 1990 Skehan, , 1991 . Nevertheless, Ellis (2003) also pointed out that it was not socio-economic class, but rather the experiences of the world which members of the different social classes had, because different life experiences eventually led to different levels of school achievement (Heath, 1983 ). Gardner and Lambert (1959) were the first to publish the investigation of the relationship of attitudes and motivation to second language achievement. It was hypothesized that attitude could play a role in second language acquisition. They suggested two independent factors both related to second language acquisition, namely, language aptitude and motivation. As for motivation, Gardner & Lambert (1959) began to define it as integrative and instrumental motivations. The former is "based on a desire to become more like valued members of the target language community," (Gardner & Lambert, 1959: p. 267 ) and the latter is that "which reflects a determination to acquire another language to achieve such goals as a good job or social recognition" (Clement et al., 1977) . It was found that there were clear associations among an integrative orientation, attitudes toward French speaking Canadians, motivational intensity and French achievement. Regarding to attitude, Titone (1990) focused on the role of attitude in second language learning. He indicated that attitudes strictly tied up with motivational dynamics work most powerfully, especially in acquiring mastery in a second language. The causal relationship between attitude and achievement is contradictory. Positive attitude may cause satisfactory achievement. On the other hand, successful achievement may breed positive attitudes. Unlike aptitude, attitudes are not inborn and can be developed and cultivated. In any event, it was suggested that "Developing sound attitudes is the first step toward the achievement of bilingualism" (Titone, 1990 : p. 1).
Motivation and Attitude

Research Methodology
A case study was used for the research methodology. That was because it was a bounded system, which was in a particular circumstance and with a particular problem, and also gave readers 'space" for their own opinions (Stake, 1988) .
Subjects
A total of 520 Taiwanese EFL students participated in the study. They were all the student populations from 6 elementary schools in Tainan City, including 271 males (52%) and 249 females (48%). Students were divided into two groups as Urban Group (N = 225) (43%) and Rural Group (N = 295) (57%) based on their schools' locations. They were arranged to fill out questionnaire dealing with their background, motivation, attitude and motivational intensity toward English learning. The subjects of the study were shown in Table 1 . 
Data Collection Instrument
The research questionnaire items were mostly adopted from Gardner (1985) . For easy to read, the questionnaire items were translated into Chinese, and even with phonetic symbols for the first two graders. The 49-item questionnaire contained 5 items of students' background, 16 items for reasons to learn English, 18 items for attitude, and the rest 10 items for motivational intensity. Along with descriptive statistics of mean, standard deviation, and percentages of the questionnaire, Pearson Relation Analysis was used to find out if there was any relationship among motivation, attitude and motivational intensity. In addition, an ANOVA was used to find out the differences of the impacts of social factors (age, gender, social class) on motivation and attitude. Lastly, a regression analysis was used to see what social factors (age, genders and social class) were predictive of students' English learning motivation and attitude. All were processed by Statistical Package of Social Science (SPSS, 17). The research instrument of the study was shown in Table 2 .
Procedure
To help investigate students' English learning, the researcher was invited by the principals of the six elementary schools in Tainan City. The researcher was also informed by the principals that those subjects who agreed to participate in the study would sign their names on the paper when filling in the questionnaire. Hence, the researcher went to the six schools to collect the data in person in 2013-2014 and received all the 520 valid copies of response. After that, the research results were provided for all the six schools.
Findings and Discussions
Findings included 1) the reliability of the research instrument; 2) students' background and English learning motivation and attitude, 3)-4) the descriptions and correlation of students' motivation, attitude and motivational intensity; 5)-7) ANOVA analysis of the differences of the impacts of age, genders, and social class on students' English learning behaviors; as well as 8) regression analysis of the factors predicting students' English learning behaviors. The findings were described below.
The Reliability of the Research Instrument
The overall reliability of the questionnaire in the study was Cronbach Alpha = .941 (N of case = 44), with .869, .896, and .850 for individual parts of motivation, attitude, and motivational intensity, respectively. "If a test were perfectly reliable, the reliability coefficient would be 1.00….However, no test is perfect reliable" (Gay & Airasian, 2003: p. 141 ). Hence, the result indicated that the research instrument of the study was quite reliable.
Students' Background and English Learning Behavior
There were 520 students participating in the study, including 271males (52%), and 249 females (48%), with an average age of 8.5 years old, ranging from 6 to 11. Among the participants, 42.5% self-reported that they attended extra English programs out of campus more than two years, especially students from rural areas (46.9%), though rural students had higher mean in attending cram school (M = 2.21) than rural students (M = 2.11). As for family's guiding their English homework, 7.9% of the students expressed "never", especially students from urban areas (15.8%) (p < .01). Furthermore, regarding to family's social class, more students of urban areas were from higher social class (M = 2.75) than those of rural areas (M = 2.34) (p < .01). In particular, 41.5% of the students of rural areas were from "lower class". The findings were shown in Table 3 . 
Description of Students' Motivation, Attitude, and Motivational Intensity
There was no significant difference between students' instrumental orientation and integrative orientation, but it was found that students of urban areas were more integratively oriented (M = 3.29) than students of rural areas (M = 3.07) (p < .01). In general, the top five reasons for the students to learn English were: "English seems of great importance today" (M = 3.77) (item 20), especially rural students (p < .01); "To pass exam" (M = 3.70) (item 16); "To promote educational and cultural background" (M = 3.65) (item 15); "To be an educated person" (M = 3.62)(item 10); and "To get a better job" (M = 3.59) (item 5). In particular, except for 'English seems of great importance today" (item 20), while rural students had higher mean (p < .01), urban students tended to have significant higher means than rural students in such reasons as "To make friends with foreign language speakers" (item 9) (p < .05); "To think and behave like an English speaking person" (item 11) (p < .01); To leave Taiwan and become a member of American society" (item 13) (p < .05); "To study abroad" (item 14) (p < .05); "To merit social recognition" (item 17) (p < .01); and "I like the countries in which English is spoken" (item 19) (p < .05).
Regarding to attitudes toward English learning and culture, in general, rural students had higher mean than urban students, though the difference was not significant. Except for more urban students "expect to have more practical teaching material to learn" (item 36) (p < .01), rural students held more favorable attitudes toward "English is an international language, everyone should learn English" (item 23) (p < .05). On one hand, rural students confessed that they were not really interested in English, they learn it just because it was a required course in school (item 25) (p < .01). On the other hand, they wished they could speak English fluently (item 26) (p < .01). In addition, rural students "expect to have teachers who are native speakers of English" (item 37) (p < .01); and "hope to study abroad in the summer or winter vacation" (item 39) (p < .01).
As for motivational intensity, rural students had higher mean (M = 2.54) than urban students (2.43) (p < .01). Particularly, more rural students would "immediately ask the teacher for help" when they had a problem understanding something in English class (item 41) (p < .01); and would always read carefully or rewrite them, correcting their mistakes after they got English assignments back (item 47) (p < .05). But on the contrary, more urban students would actively think about what they had learned in English class (item 44) (p < .01); and if there were a local English TV station, they would try to watch it often (item 49) (p < .01).
The Relations among Motivation, Attitude and Motivational Intensity
By Pearson Correlation analysis, it was found that motivation, attitude and motivational intensity were strongly and positively correlated to one another (p < .01). The results were shown in Table 4 .
Analysis of Gender Differences of Students' Background, Motivation, Attitude, Motivational Intensity, Instrumental Orientation and Integrative Orientation
The findings revealed that male students had more "parents' guiding homework" than female students (p < .05). Except for that, female students had higher means than male students in all other variables of "attending cram schools", "parental social class", "English learning motivation", "attitude", "motivational intensity", "instrumental orientation", and "integrative orientation" (all p < .01). The results were shown in Table 5 . Regarding to grade/age differences, there was only a significant difference existing in parents' guiding homework (p < .01). Particularly, second graders had parents' guiding homework most, while the fourth graders had least. Except for that, none of the other differences reached significant levels, but sixth graders attended cram schools most, both third graders and fourth graders had the highest parental social class, as well as fourth graders were highest in English learning motivation, attitude, motivational intensity, instrumental orientation, and integrative orientation. The results were shown in Table 6 .
Analysis of Social Class Differences of Students' Background, Motivation, Attitude, Motivational Intensity, Instrumental Orientation, and Integrative Orientation
In light of social class, significant differences only existed in attending cram schools (p < .01) and integrative orientation (p < .01). Obviously, urban students attended cram schools more (p < .01) and became more integratively orientated (p < .01) than rural students. Though rural students had higher means than urban students in parents' guiding homework, English learning attitude and motivational intensity, the differences didn't reach significant levels. The results were shown in Table 7 .
Regression Analysis of Factors Predicting Students' Motivation, Attitude, Motivational Intensity, Instrumental Orientation, and Integrative Orientation
The findings showed that gender was significantly predictive of all the dependent variables (motivation, attitude, motivational intensity, instrumental orientation, and integrative orientation) (all p < .01). In addition, grade/age was negatively predictive of attitude and motivational intensity (both p < .05), while attending cram school was predictive of motivation (p < .01), attitude (p < .05), instrumental orientation (p < .05), and integrative orientation (p < .01). Furthermore, parents' guiding homework was predictive of motivation (p < .05), attitude (p < .01) and motivational intensity (p < .01). Lastly, parental social class was predictive of motivation and motivational intensity (both p < .05), as well as instrumental orientation and integrative orientation (both p < .01). The results were shown in Table 8 . Table 7 . Analysis of social class differences of background, motivation, attitude, motivational intensity, instrumental orientation, and integrative orientation. 
Discussions
The study found that elementary school students had favorable English learning behaviors, but there was no significant difference between instrumental orientation and integrative orientations. The finding was quite different from some previous studies indicating that Taiwanese students were more instrumentally motivated (Hou et al., 2011 , and Yang et al., 2013 . The possible explanation was that the subjects of the previous studies were either high school students or college students, while the subjects of the present study were elementary school students who had less pressure of English test-taking. Similar to most of the previous studies, female learners had stronger motivation, more positive attitude and motivational intensity than male learners. As for social class did matter with parental attitude toward guiding children's homework; as in Asian society, male students tend to have more chances to receive parents' guiding homework. In addition, more children from middle-class homes with better socio-economic had stronger motivation, in particular, integrative orientation, more positive attitude, and favorable motivational intensity. The finding supported some other studies indicating that children from lower social-economic groups were less successful in education than those from higher groups (Olshtain et al, 1990 , Skehan, 1990 , 1991 .
Limitations of the Study
There were two limitations of the study. They were: 1) The participants were from six elementary schools in Tainan, a southern city in Taiwan. The results of the study might be different from that of other parts in the island. 2) The information available here was based on students' self-reported data via school teachers' instruction and explanation in class. Students might either tend to answer the questions in terms of what seemed to be a socially acceptable response, or what they thought the teachers would like them to answer. Furthermore, the result would not be included in their academic transcripts; hence some might not be serious enough in answering the questions. Hence, all might influence the research results to some extent.
Conclusion and Implication
Some conclusions and implications derived from the study were described below:
Conclusion
1) The research instrument of the study was quite reliable (Cronbach's Alpha = .941).
2) Among the 520 participants, 43% were from "urban area", with more integrative orientation; while 42% of the rest "rural areas" were from "lower class". 3) Male students had more "parents' guiding homework". Except for that, female students had significant higher means than male students in all other variables of "attending cram schools", "parental social class", "English learning motivation", "attitude", "motivational intensity", "instrumental orientation", and "integrative orientation".
4) The seniors (sixth graders) who would graduate and study in junior high schools were found to have less favorable English learning behaviors than the fourth graders, which needs to be paid attention.
Implication
1) The study supported that in the Chinese society boys were still favored by parents and provided more guiding with homework. But girls were found to be more actively participating in cram schools, were motivated both instrumentally and integratively and held positive attitude and favor motivational intensity. 2) The senior students (sixth graders) attended the cram schools more than other graders, but they didn't perform best in their English learning behaviors, including motivation, attitude, and motivational intensity. In fact, their performances were worse than that of fourth graders. So, it was suggested that senior students should be encouraged to enhance their English learning behaviors. 3) In the study, social class was found to be positively predictive of students' motivation, including instrumental orientation and integrative orientation, as well as motivational intensity. Students from urban areas had higher socio-economic status. The findings revealed that they not only had more chances to attend extra English programs out of campus but also were more integratively motivated to learn English than students from rural areas. On the contrary, students from rural areas were with lower socio-economic status. However, they were very potential. They had higher means in attitude and motivational intensity toward English learning, though the differences didn't reach significant levels. 4) Last but not least, how to unlock the potential of the rural students when it comes to the tenth year of the official implementation of English teaching in Taiwanese elementary schools should be the priority of Taiwanese policy-makers, educators, parents, and teachers.
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